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Characteristics:

Goal setting

Intrinsic interest
Performance goal orientation
Mastery goal orientation
Self-instruction

Emotional control
Self-evaluation

Self-reaction

Help-seeking

Sample items:

Goal setting

Intrinsic interest
Performance goal orientation

Mastery goal orientation
Self-instruction

Emotional control
Self-evaluation

Self-reaction

Help-seeking

No. of items Reliability
6 .86

.85

.78

.67

.78

73

.62

.66

.78
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“While | am preparing classes, | identify goals to be
achieved by students.”

"It makes me happy to see my students learn.”

“It is important to be a successful teacher in order to get
promotion.”

“It is important to be a successful teacher in order to satisfy
myself professionally.”

“During instruction, | adapt my instructional strategies
based on students’ needs.”

“"When a problem occurs in class, | first try to calm down.”
"At the end of instruction, | try to determine whether | met
my goals.”

"Realising that | am successful motivates me to study
more.”

“l ask for help from my colleagues when | encounter
problems that | cannot solve.”



Scoring: To determine the subscale scores, we compute
unweighted means of the items that load on each factor.
Groupings are as follows:

Goal setting

Iltems 2, 8, 14, 24, 28, 30
Intrinsic interest

ltems 45, 46, 47, 48, 49
Performance goal orientation

Iltems 36, 39, 40, 41, 43
Mastery goal orientation

Iltems 37, 38, 42, 44
Self-instruction

ltems 3, 11, 18, 25
Emotional control

ltems 7, 9, 16, 33, 35
Self-evaluation

ltems 15, 19, 29, 34
Self-reaction

ltems 4, 6, 12, 22
Help-seeking

ltems 17, 21, 27

Respondent: In-service teachers; Pre-service teachers (Can be used for
teachers teaching any grades and/or any discipline)
Administration time: 15-20 minutes
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TSRS IN TURKISH

Sevgili Meslektagimiz,

Ogretmenlerimizin 6gretmenlik meslegine yonelik yaklagimlarini belirlemek amaciyla bir arastirma
yapilmaktadir. Bu nedenle sizlerin gériislerinin alinmasina gerek duyulmustur. Birinci boliimde sizinle ilgili
kisisel bilgileri doldurmanizi istiyoruz. Diger bolimlerde ise 6gretmenlik meslegi ile ilgili bir dizi ctimle
bulunmaktadir. Bunlardan sizin duygu ve gorislerinize en yakin oldugunu distindigliniiz tek bir secenegi
isaretleyiniz. Kisisel bilgileriniz kesinlikle gizli tutulacaktir. Arastirmanin amacinin gergeklesmesi cevaplarinizin
ictenligine ve sorulari eksiksiz olarak cevaplamaniza bagldir.

Simdiden tegekkdrler...

BOLUM 1

. MUfredat dogrultusunda ders hazirlarim.

. Ders hazirlarken, 6grencilerin kazanmasini istedigim hedefleri belirlerim.

. Zamani etkili kullanma konusunda kendimi yénlendiririm.

. Hersey planladigim gibi gittiginde kendimi takdir ederim.

. TSRS 6lceginin bir parcasi degildir.

. Basarili oldugumu gérmek beni daha ¢ok ¢alismaya yénlendirir.

. Bir sorunla karsilastigimda sogukkanl davraninm..

. Ders hazirlarken konuya uygun égretme yéntemini belirlerim.

. Ders sirasinda herhangi bir sorun c¢iktiginda énce sakinlesmeye caliginm.

10. TSRS 6lceginin bir parcasi degildir.

11. Kullandigim yéntemlerin ise yaramadigini gérirsem degisik baska yontemler kullanirm.
12. Mesleki agidan olumsuz yénde degerlendirilmek beni tzer.

13. TSRS 6lceginin bir parcasi degildir.

14. Ders hazirlarken 6grenci ozelliklerini (6n bilgi, gelisim diizeyleri vs.) géz 6niline alirm.
15. Ders sirasinda yaptigim hatalardan ders alinm.

16. Kendimi bir olay karsisinda k&t hissettigimde olumlu dislinmeye caliginm.

17. Cézemedigim sorunlar oldugunda diger 6gretmenlerden yardim isterim.

18. Ders anlatirken &grencilerin ylz ifadelerini dikkate alinm.

19. Ders sonunda hedeflerime ulasip ulasamadigimi belirlemeye calisirm.

20. TSRS olceginin bir parcasi degildir.

21. Ders hazirlarken gerektiginde meslektaslarimdan yardim alirm.

22. Basarisiz oldugumu gérmek beni endiselendirir.

23. TSRS olceginin bir parcasi degildir.

24. Derse baglamadan énce 6grencileri nasil degerlendirecegimi belirlerim.

25. Ders anlatirken 6gretim yontemlerimi 6grencilerin gereksinimlerine gére degistiririm.
26. TSRS olceginin bir parcasi degildir.

27. Ders sonrasinda edindigim olumlu ve olumsuz deneyimleri meslektaslarimla tartigirm.
28. Ders hazirlarken varolan arag-geregleri géz 6niinde bulundururum.

29. Ogrencilerimden aldigim déniitleri dersi daha iyi anlatmak icin kullanirim.

30. Ders hazirlarken 6grencilerin gereksinimlerini distntrim.

31. TSRS &lceginin bir parcasi degildir.

32. TSRS &lceginin bir parcasi degildir.

33. Bir sorun kargisinda énce derin bir nefes alinm.

34. Ders sonunda kendimi degerlendirirken geg¢mis yillardaki basarimi él¢iit olarak alirm.
35. Ders sirasinda herhangi bir sorun ¢iktiginda panige kapilmam.
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BOLUM 2

Basarili bir 6gretmen olmak nigin énemlidir?
36. Terfi almak igin

37. Ogrencilerimin daha iyi 6grenmesi icin

38. Kendimi mesleki yonden tatmin etmek igin
39. Velilerden begeni gérmek igin

40. Ogrencilerim tarafindan sevilmek icin

41. Otoritemi saglamlastirmak icin

42. Kendimi gelistirmek igin

43. Yonetimi memnun etmek igin

44. Ogrencilerimi yasama daha iyi hazirlamak icin

BOLUM 3

45. Ogretmenlik meslegini severim.

46. Ogrencilerimin bir seyler 6grendigini gérmek beni mutlu eder.
47. OFretmen olarak calismak bana gurur verir.

48. Cocuklugumdan beri 6gretmenlik meslegine ilgi duyarim.

49. Derse istekle girerim.

Not.

Ug boliim icin de 6l skala kullanilmistir: (1) Timiyle Katilmiyorum; (2) Cogunlukla Katilmiyorum; (3) Bir
boélimuyle Katilmiyorum; (4) Bir bolimiuyle Katiliyorum; (5) Cogunlukla Katiliyorum; (6) Timduyle
Katiliyorum
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TSRS IN ENGLISH

| prepare classes aligned with curriculum. (FILLER ITEM)

While preparing classes, | identify goals to be achieved by students.

| direct myself to use time effectively.

| appreciate myself when everything goes according to the plan.

NOT PART OF TSRS

Realizing that | am successful encourages me to study more.

| stay calm when faced with a problem.

While preparing classes, | decide on the instructional strategy appropriate for the topic.
When a problem occurs in class, | first try to calm down.

. NOT PART OF TSRS

. If the strategies | used do not work, | utilize alternative strategies.

. I get upset when | am negatively evaluated in my profession.

. NOT PART OF TSRS

. While preparing classes, | take student characteristics (e.g. Prior knowledge, developmental level)

into consideration.

| learn from the mistakes | made in class.

When | feel bad in a situation, | try to think positive.

| ask for help from my colleagues when | encounter problems that | cannot solve.
| pay attention to students’ facial expressions during instruction.

At the end of instruction, | try to determine whether | have met my goals or not.
NOT PART OF TSRS

While preparing classes, | get help from my colleagues when needed.

Realizing that | am not successful worries me.

NOT PART OF TSRS

Before instruction, | decide on how to assess my students.

During instruction, | adapt my instructional strategies based on students’ needs.
NOT PART OF TSRS

| discuss my positive and negative experiences with my colleagues after instruction.
While preparing classes, | take available resources into consideration.

| use student feedback to improve my instruction.

While | am preparing classes, | take students’ needs into account.

NOT PART OF TSRS

NOT PART OF TSRS

When | encounter a problem, | take a deep breath.

While evaluating myself at the end of instruction, | compare my performance against previous years.
| do not panic when a problem occurs during instruction.

it important to be a successful teacher?
to get promotion

to improve student learning

to satisfy myself professionally

to get appreciation from parents

to be loved by my students

to develop myself
to please school principals
to better prepare my students for life



Part 11l
45. | like teaching profession.
46. It makes me happy to see my students learn.
47. | am proud of working as a teacher.
48. | have been interested in teaching profession since my childhood.
49. | attend classes enthusiastically.



